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LEARNER CORPUS RESEARCH MEETS FOREIGN
LANGUAGE EDUCATION: EXAMPLES

FROM THE SWISS LEARNER CORPUS SWIKO

Korpuslinguistische Anwendungen in padagogischen Kontexten sind bisher eher
Wunsch als Wirklichkeit. Dieser Beitrag stellt das mehrsprachige Schweizer Lerner-
korpus SWIKO vor und zeigt anhand von zwei Szenarien, wie dieses Korpus beim
Sprachenlehren und -lernen genutzt werden kann. SWIKO umfasst schriftliche

und miindliche task-basierte Texte von Schiilerinnen der Sekundarstufe | in den
Schulfremdsprachen (Deutsch, Englisch und Franzésisch) und in der jeweiligen
Unterrichtssprache. Szenario 1argumentiert anhand von Analysen der fremdsprach-
lichen Texte, dass Lernerleistungen bezogen auf Aufgaben-Typen illustriert werden
sollten. Szenario 2 nutzt u.a. das Subkorpus der Unterrichtssprache, um authentische
Lernmaterialien zu entwickeln. Als Veranschaulichung dienen Arbeitsblatter zur

Negation im Deutschen.

Introduction

According to Romer (2008; see also e.g.,
Flinz, 2021), there are two ways in which
corpora — large collections of oral or
written texts (Lemnitzer & Zinsmeister,
2015; cf. introduction of this edition) —
can be applied in pedagogical settings:
either indirectly via researchers and ma-
terial writers; or directly via learners and
teachers in the classroom.

In the indirect form, corpora and cor-
pus linguistic findings contribute to
the development of reference works,
teaching materials, and teacher train-
ing. The authentic and typical examples
of actual language use inform decisions
on what should be taught and in what
order (McEnery & Xiao, 2011). Learner
corpora have increasingly contributed to
this process, offering valuable insights
on the mechanisms and challenges of
language learning, for example based on
analyses of errors or contrastive over-
and underuse (for an overview see e.g.,
Meunier, 2020). More recently, the influ-

ence of other variables such as tasks on
differences in language use has attracted
researchers’ attention (e.g., Alexopoulou
et al., 2017)

In the direct form, referred to as data-
driven learning (DDL), teachers and learn-
ers use corpus linguistic techniques
and tools for pedagogical purposes. In
the last decades, corpus linguists have
highlighted the advantages of the DDL
approach, particularly the exposure to
rich, authentic language use as well as
the autonomous and collaborative dis-
covery approach (e.g., Gilquin & Grang-
er, 2010; McEnery & Xiao, 2011). In line
with the slogan “Every student a Sherlock
Holmes” (Johns, 1997, p. 101), students
are encouraged to observe enhanced cor-
pus data, and, based on what they notice,
hypothesize, generate rules, and check
their insights into linguistic patterns.
This active and autonomous involvement
also allegedly increases motivation.

Despite these proclaimed advantages, the
DDL approach has yet to find its way



into the everyday classroom (Meunier,
2020). Several factors contribute to this
scarce uptake (e.g., Meunier, 2019; Romer,
2009; Tribble, 2008): Technical tools have
to be available and, more importantly,
mastered — a time-consuming endeavour
for both teachers and learners, especially
considering that the topic and approach
have to be carefully selected and adapt-
ed to the specific context. Furthermore,
while research results have shown pos-
itive effects of DDL on learning gains
(e.g., Boulton & Cobb, 2017), most studies
were conducted by corpus linguists (as
opposed to teachers) with advanced and
tertiary learners focusing on English as
a foreign language (although see recent
work by Crosthwaite, 2020 for younger
learners; or Vyatkina, 2020 for German
as a foreign language).

With these gaps in mind, the next sec-
tion provides a brief overview of the
SWIKO project and corpus, followed by
two scenarios of how the corpus can
be utilized in two educational settings:
teacher training and the secondary school
classroom.

SWIKO

SWIKO is a multilingual corpus currently
being developed at the Institute of Mul-
tilingualism in Fribourg (CH). Following
the trend towards communication and,
more recently, action-orientation in for-
eign language education in Switzerland
(e.g., Bertschy et al., 2015; Studer, 2023),
the project investigates what vocabulary
and grammar look like under these lead-
ing principles in learner texts at the end
of mandatory schooling.

Between 2017 and 2022, data was col-
lected among 14- to 17-year old stu-
dents attending grades 10-12 (HarmoS)
in both German- and French-speaking
Switzerland as well as a German-English
bilingual school in Eastern Switzerland.
Students completed eight communicative
tasks which were systematically varied
by intended text type, topic, and task
structure (Ellis et al.,, 2020). The corpus
currently contains over 3’000 annotat-
ed written and spoken, paper- and com-
puter-based productions by Swiss lower
secondary school students in three lan-
guages (German, French and English),
both as their language of schooling and
foreign languages.
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The productions were then processed
and analysed using corpus-linguistic
methods. First, additional linguistic in-
formation was annotated (Schmid, 2013),
such as the lemma (e.g., the tokens gehe,
gehst und ging all stem from the lemma
gehen) and part-of-speech (e.g., whether
it’s a verb or a noun). This allows us to
analyse how long, diverse, dense, and
sophisticated each learner production is
(based on the CAF framework, Housen et
al., 2012). Additionally, a target hypothesis
— a grammatically and orthographically
correct version (Lideling & Hirschmann,
2015) — was formulated for each learner
text. By comparing the two versions, we
can categorize the types of errors and, in
extension, identify particularly challeng-
ing structures for learners. Finally, pro-
spective foreign language teachers rated
the productions based on the scales of the
Common European Framework of Refer-
ence (Council of Europe, 2001, 2020). This
enables us to examine which task design
features and linguistic aspects correlate
with human ratings of the learner texts
(Figure 1).

In sum, grounded in Granger’s (2015)
Contrastive Interlanguage Analysis, we
have been investigating how different
tasks affect the linguistic properties
of the resulting productions and how
these relate to the human ratings (e.g.,
Karges et al., 2019, 2022; Studer & Hicks,
2022; Weiss et al., 2022). Based on our
findings, the following chapters present
two scenarios of how the SWIKO corpus
can be used in educational settings. The
first highlights some findings on how
task design features affect the linguistic
properties of the learner productions. The
second discusses possibilities on how
to use concordances from the German
sub-corpus to develop teaching material
for the secondary school classroom.

Figure 1
Overview of variables and analysis
workflow in the SWIKO project.
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Showcasing task-based
variation of learner language

To reflect the scope of language use that
students encounter in their instructed
foreign language classes, the SWIKO team
developed eight different tasks (Ellis et
al., 2020). As mentioned earlier, the
task design features were systematically
varied by intended text type, topic, and
structure. As a result, students described
and argued on more personal and more
academic topics based on more and less
restrictive input (e.g., answering short
personal questions as opposed to writ-
ing a self-portrait without specific guide-
lines). Table 1 provides an overview of the
tasks and variables.

Task type Topic Structure
Description of task
des = arg acad pers more | less
m Answer short personal questions x X x
m Describe graphs about pets in Switzerland X X X
m Discuss a list of vacation options X X X
-1 Discuss a list of the most important inventions X X X
-] create a seif-portrait for a class exchange X X X
/[l Present a topic (8 options) % X X
Discuss a later school start and finish X X x

=1 |LS Discuss replacement of foreign language
classes with language exchange abroad

Table1

Tasks and task variation in the SWIKO corpus. Task type was characterized as descriptive
or argumentative, topic as academic or personal, and structure as more or less restrictive
input given in the task prompt.

The systematic variation of task design
features allows for insights on how the
type of task affects the production. We
analysed the linguistic aspects of the
productions based on the CAF frame-
work, which distinguishes three main
components: “complexity is commonly
characterized as the ability to use a wide
and varied range of sophisticated struc-
tures and vocabulary in the L2, accuracy
as the ability to produce target-like and
error-free language, and fluency as the
ability to produce the 1.2 with native-like'
rapidity, pausing, hesitation, or reformu-
lation” (Housen et al., 2012, p. 2, emphasis
added).

In the next paragraphs, we present se-

1 Although the term nativeness has been lected CAF differences based on two task
debated, with scholars highlighting its design features — text type and topic —
vagueness (e.g, Cheng et al, 2021) and among 544 written German as a foreign
the ignorance of intra-individual variation language (DaF) productions in the SWIKO
amaong L1 groups (Shadrova et al, 2021). In corpus. We believe that such insights
SWIKO, we described our comparison group  can provide an illustrative data base for
as "language of schooling”. teacher training: On the one hand, it
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offers near-authentic examples of learn-
er language, which can help trainees in
developing a more realistic and nuanced
understanding of students’ output at the
end of mandatory schooling. On the other
hand, it can raise awareness of the im-
portance of carefully selecting tasks for
training and assessments as the type of
task heavily affects the extent to which
learners can expand on and demonstrate
their linguistic competence.

Complexity

Among the written DaF productions in
the SWIKO corpus, we observed that par-
ticularly the intended text type played an
important role in regards to linguistic
complexity: descriptive texts contained
denser and more sophisticated vocabulary
as well as more coordinated but fewer
dependent clauses per sentence. In other
words, students used more lexical words
(particularly nouns) in their descriptions
(mean noun ratio 0,32 vs. 0,18), which are
often not found among the most frequent
words of a language (mean logarithmic
token frequency 4,63 vs. 4,31 based on
SUBTLEX-DE, similar results based on
Google Books 2000, Open Subtitles and
DeReWo corpora). Furthermore, students
were twice as inclined to link two or
more main clauses with the co-ordinat-
ing conjunction und in their descriptive
texts (mean coordinate phrases per clause
0,27 vs. 0,12). In contrast, when writing
argumentative texts, they wrote longer
sentences (mean sentence length in to-
kens 11,51 vs. 8,99) and used sub-ordi-
nating conjunctions such as weil, dass
or wenn three times as often to connect
a main and a dependent clause (mean
dependent clause ratio 0,32 vs. 0,11).

We exemplify these differences with two
tasks which asked students to produce
texts on an academic topic with more re-
strictive input, but which differ in terms
of intended text type: a description of a
graph about pets in Switzerland (SWI02)
and a discussion of the allegedly most
important inventions (SWI04). Both of
the following texts were written by the
same student (Figure 2).

The description of the graph is lexically
denser and more sophisticated, as it con-
tains more nouns (noun ratio 0,24 vs.
0,13) and fewer common words (mean
SUBTLEX token log frequency 4,70 vs.
4,30). Conversely, the grammatical com-
plexity is higher in the argumentation



as sentences are longer (26 vs. 14 tokens
per sentence), as well as more varied and
complex. Specifically, the argumentative
text contains five main clauses linked
with the co-ordinating conjunctions
und and aber, as well as four dependent
clauses linked with the sub-ordinating
conjunctions dass and weil. In compari-
son, the description consists of six main
clauses exclusively linked with und and
one dependent clause linked with dass.

Accuracy and Fluency

In order to investigate the accuracy of
the written German productions of the
SWIKO corpus in more details, a target hy-
pothesis was formulated for each learner
text. Comparing the two versions allows
us to accurately trace the types of learner
errors and develop a more refined picture
of which structures proved particularly
challenging for the learners. We meas-
ured accuracy in three aspects (Table 2):
1) the ratio of words written in a lan-
guage other than German (“non-target”
words); 2) the ratio of orthographic er-
rors including capitalization, graphemes,
and word boundary; and 3) the ratio of
grammatical errors. This last aspect is
again divided into four sub-categories:
a) missing words, b) unnecessarily added
words, and c) erroneously chosen or in-
flected words, all of which are measured
at token level, as well as d) wrongly posi-
tioned constituents, which are measured
as the ratio of (in)correct sentences. Table
2 provides an overview of the categories
with examples.

In written productions, fluency is often
equated with the length of the text, op-
erationalized as the number of tokens®
(Wolfe-Quintero et al., 1998).

Among written DaF productions in the
SWIKO corpus, at the token level, the
topic influenced both fluency and accu-
racy: in contrast to more academic topics,
tasks on more personal topics generally
resulted in longer (number of tokens 47
vs. 39) and more accurate texts (ratio
of correct tokens 0,66 vs. 0,55). More
specifically, they contained fewer errors
both at the orthographic (error ratio 0,12
vs. 0,14) and grammatical level (error
ratio 0,15 vs. 0,22), and more tokens in
the target language (ratio of non-target
tokens 0,06 vs. 0,10).

For example, when comparing two
descriptive and less structured tasks,

SWI02: Graph about pets (descriptive)
Student Ri211, 55 tokens

In diese graphique du hast 4 punkte(.] die ersten is
tiber Wo hast ein tier und wir denken das eins out of
zwei perssonen hast ein tier[.] punkte 2 wir haben
8.2 millionen tiere in der schweis(.] punkte 3 eine
Katze catch zu viele other tiere und punkte 4 wir
spend 800 millionen chf pro jahre fur die tiere in
schweissf ]

SWI04: Important inventions (argumentative)
Student Ri211, 52 tokens

ich denke das diese inventionen sind in die liste weil
das sehr m'cfu'.r'g sind und die cra"er.crrg ist gut fur die
fiinf ersten aber icht fur die finf lesten{. ] ich denke
das die car ist mehr M'cﬁ:‘r'g als die brille und die ihr
must gehen zent placen weil das sehr wichtig ist{. ]

0,24 noun ratio 0,13
4,30 mean SUBTLEX token log frequency 4,70
14 tokens per sentence 26
6 (und) main clauses (coordinating conjunctions) 5 (und, aber)
1 (dass) dependent clauses (subordinating conjunctions) 4 (dass, weil)

Figure 2

A descriptive and an argumentative text by the same student.

Category Sub-category Examples
Non-target Language of schooling  papillon (Schmetterling), ajutiere (hinzufiigen)
Other languages ~ glasses (Brille), o'clock (Uhr) - -
Orthography Capitalization computer, Acht, lieblings Tiere
Graphemes Personnen, Tire, bezucht, obwolh, helfbereit
Word boundary ~ Lieblings Musik, Diewochenende, Liebst-du
Grammar Missing waord In [der] Schweiz
Unnecessary word Es gibt 8,2 Mio. [die] Tiere
Wl'"onglj,r' inflected 82 M:'Hidh{en},' du ;'hé!}, mit fdéi'nem}'FrBt'.rhden”
Wrongly chosen ich [habe] 14 Jahre alt, Ferien [im] Meer
Wrong positon ~ In der Schweiz [es gibt] viele Tiere.
Table 2

Error categories with examples as analysed among the German productions in the SWIKO corpus.

2 Our token count excludes punctua-
tion and numerals, and each entity is
counted as one token irrespective of the
number of words, e.g., Titanic, Harry
Potter and the Philosopher’s Stone, or
Nintendo Switch are each considered a
one entity-token.
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students wrote longer and more accu-
rate texts presenting themselves (SWI05,
more personal) as opposed to present-
ing a topic such as languages or oceans
(SWI06, more academic). Again, the fol-
lowing two texts were written by the
same student (Figure 3). The more per-
sonal text is longer (67 vs. 47 tokens) and
contains fewer non-target words (ratio
0,02 vs. 0,17), fewer orthographic errors
(ratio 0,06 vs. 0,15) and fewer grammat-
ical errors (ratio 0,12 vs. 0,28).

SWI05: Anonymized self-portrait (personal)
Student Ri300, 67 tokens

Hallo! lch heisse Laura, ich bin 14 jahre alt und
wohne in Boudry. lch habe ein grosse Bruder. ich
habe Keine Haustiere[,] aber ich mochte gern ein
Hund haben. lch spiele Tennis und ich mage gern
sfiqqpen. lch bin sehr freundlich wnd )‘M{ﬁw‘l‘f.
Meine Emﬂmygﬁh&r ist Mathe und ich liebe gar nicht
Franzesish. Meine Lieblingsfarbe (st BB Meine
Lieblingsfilme ist ., Titanic " und meine lieblingsserie
ist . Teen Wolf™. Bis bald!

2% non-target token (pink) 17 %
6 % orthographic error (blue) 15 %
12 % grammatical error (yellow) 26 %

SWI04: Topic presentation (academic)
Student Ri300, 47 tokens

Esist 6 000 zu 7 000 WRGHE am Erde. Wir spreche
am mehrest [0 i HER und HERGEE. s ist viel
Sweigprachig und &Wﬁds‘g Leute. [Die] leute
spricht am mehrsten [ERGHER und BEGREY wund am
meinsten Deutsh und Franzésich. in - In der
Schweiz [die] Leute spricht Deutsch, Franzésich.
Halierish ! GG

Figure 3

Atext on a personal and a text on an academic topic by the same student.

3 There were a few inflection errors
(18%), e.g., kein instead of keinen.
However, these only occurred slightly
more frequently than among their
peers with German as the language
of schooling (8%).

4 Currently accessible via a personalized
login.
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Conversely, at the sentence level, the
text type mattered most: sentences in
descriptive texts were more often writ-
ten in the correct order than sentences
in argumentative texts (mean ratio of
correct sentences 0,73 vs. 0,47; Figure
3 ratios 1,00 vs. 0,80). This could reflect
the types of structures used: as reported
in the complexity section, students wrote
more subordinate phrases in argumenta-
tive productions, which require the more
difficult verb final position and are there-
fore more prone to errors.

Negation in the DaF classroom

During our accuracy analysis (see section
above), negation was revealed as a par-
ticularly challenging structure: German
as a foreign language learners used nicht
instead of kein in 54% of cases where
kein was required, compared to just 2%
among their German as the language of
schooling peers. Moreover, it seems that
learners apply the “kein is followed by a
noun” rule correctly once they know it
as it was never used erroneously; nei-
ther instead of nicht nor in the wrong
position®.

The following paragraphs therefore pre-
sent ideas on how the German sub-corpora
can be used in the German as a foreign
language secondary school classroom to
learn about negation. However, the un-
derlying mechanisms of the task creation
could be adapted to other topics such as
capitalization or sub- and co-ordinating
conjunctions (see Vyatkina, 2020 for ex-
amples on how to use the DWDS corpus
in the DaF classroom).

DDL activities can be categorized on a
continuum from teacher- to learner-led,
and from relatively controlled such as gap
exercises to open-ended, although more
support might be beneficial for younger
and less proficient learners (Gilquin &
Granger, 2010). While inductive ap-
proaches are usually favoured in DDL,
we aim to offer a wide spectrum of tasks
and exercises as well as suggestions on
alternatives for differentiation so that
teachers can decide on whichever option
best suits their class. Furthermore, our
material (Ubungsblatt Negation 1-5) is
built around concordance lines extracted
from SWIKOweb*, i.e, lines of texts taken
from the corpus and displayed with the
highlighted key word in the middle. Oth-
er corpus data such as frequency lists or
word clouds can be generated and used,
for example to brainstorm vocabulary
before a writing assignment (see Figure
4 for examples).

German as the language of
schooling corpus

Concordances from the German as the
language of schooling sub-corpus can be
used in a variety of ways. As an intro-
duction, these concordances can serve
as an illustration from which learners
derive rules — for example, kein is al-
ways followed by a noun, whereas nicht
is often used in conjunction with ad-
jectives or adverbs. We designed two
difficulty levels, both of which follow
an illustration — interaction — induc-
tion approach (Wicher, 2019) in which
learners are encouraged to cooperate with
their class peers. In an easier version,
students derive rules from lists which
were pre-sorted by the teacher according
to the two rules (Ubungsblatt Negation
1a). A more challenging version prompts
students to group individual concordance
lines by type and then derive the rules
based on their observations (Ubungsblatt



Negation 1b). In either version, once the
rules have been established, students can
add further concordance lines from the
corpus or their own examples.

In order to consolidate their knowledge,
the students then create a mind map
with collocations or chunks in which
each of the two negation words com-
monly appear (Ubungsblatt Negation 2).
For scaffolding, the concordance lines
from the introduction can be re-used
(Ubungsblatt Negation 1b), or additional
concordance lines printed, or, if there
is enough time, students could look up
concordances themselves. Alternatively,
a “class mind map” can be continuously
and collectively expanded throughout
the unit. In a following step, students
complete gap exercises (Ubungsblatt Ne-
gation 3), where they have to decide on
which negation word is appropriate. This
type of exercise can be created easily by
omitting the highlighted key word of the
concordance lines. A second exercise asks
them to combine words from a list to
common chunks, which was collected
from corpus examples.

German as a foreign language
corpus

Alternatively, concordances from the
German as a foreign language sub-cor-
pus can be used (Ubungsblatt Negation
4): As a starting point, students reflect on
how negation is formed in their language
of schooling and any other languages
they might know, before discussing their
observations with their classmates and
comparing them to the formation of ne-
gation in German. Then, they are asked
to correct excerpts from the SWIKO
corpus written by their German as a
foreign language learning peers. In the
exercise offered, students first have to
decide whether a given concordance line
actually does contain an error, and only
correct it if necessary. Again, the level
of difficulty can be adapted: In an easier
version, a few concordance lines which
all contain the same type of error can be
offered. In a more challenging version,
the students can additionally be asked
to correct other types of errors in the
concordance lines, such as orthographic
or other types of grammatical errors.
In either scenario, after investigating
learner problems, it is recommended to
highlight appropriate or correct use in
follow-up exercises (Granger & Tribble,
1998).

eln kuh In ein Jahre.Ein Foyer uns zwel haben ein tier.

Frank Schweiz in Jahrefin Familie in zwei hat ein Tier,

ur ein Monate hat 480 Mouse. Das ist §.2 millions TiEP

dein Hund wnd 1888 fur lahrein Eatze.1/2 hat ein Tier

3"s08 fr eine Kuh.Eine personnen sur zehn hat ein Tier.

e du hast 4 punkte die ersten is iiber Wo hast ein tier

ir denken das eins out of zwei perssomen hast ein Tier

Katze das sagt eine Hause auf 2 habe minimum ein Tier.
ustiere im Schweitz.In Schweiz 1/2 Hause hat eine Ti@I,
chariz besitzt jeder zweite haushalt mindestens 1 Eier,

e Erste Punkt sagt dass 1/2 Mause hat sinimum ein Tier.

se hat minimum ein Tier. Die Iweite sagt dass das Tier

nicht sparen.In der Schweiz gibt es 8.2 m. Hause Tier.

Hause Tier. Eine Mause / 7wei Mause hat minus ein T1EP.

enn wir 10 personnen wiren, hitte 5 personnen ein 111

In Schwelz barcht millions zweibundert Tiere die

Einm Katze, fur ein Monate hat 400 Mouse. Das ist

domestik in Schweiz, Die dépense ist 1568 CHF fur

in die Hause. 2. 8,2 Millio d"animaux. 3. Fine Ka

8, 2000000 Haustier.Eine Familie fur 2 habst ein

und wir denken das eins out of zwel perssonen has

punkte 2 wir haben 8.2 millionen tiere in der sch

oie tumer 2 ist ein Podium mit ein Hund im letzt

1. Sech personen habt 1 Tiere. 2. 8.2 millionen t

2) In der Schweiz sind 8,2 Millions Tieren., 3) 3

Die Fweite sagt dass das Tier das mehr Personen

das mehr Personen hat ist Fische. Die Dritte sagt

Eime Hause [ rwei House hat minus ein Tier. Tum

Tum beispiel, wenn wir 18 personnen waren, hitte

ru hause. Einen hund ist biliger einen katre, abe

ae 3
katze u?d 12
der o repliles . 168
. gibt eine 84
millions mause
: 12 s Katze 79
ohf ist 8 am iSt 72
sch 400 ie '
millionen i 1000 b die 57
ein « haben papillons 4 in 56
in fisch 2 54
1 2
tiere 1500 hat pro 54
waly monat s
250000 das . jahr fir 49
hund s wir . auf 1 47
fur 50000 551 million .
pro .. und gibt 39
3500 o eine 48 39
g hat 35
hause 800D
zwei es In 35
flr
Hund 34
Figure 4

Excerpts from SWIKOweb based on SWI02 (graph about pets) in DaF texts: concordances (top),
waord cloud (bottom left), and frequency list (bottom right).
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Application and transfer

Finally, in order to apply their knowledge,
students can be prompted to write short
texts. Out of the eight tasks in SWIKO,
learners used negations most often when
creating a self-portrait or discussing a
list of the most important inventions,
though other tasks might provide even
more opportunities to use the target
construction. Again, several scaffolding
options are conceivable: The teacher can
offer an exemplary text, or students can
also be encouraged to use the mind map
created earlier (Ubungsblatt Negation 2).
Furthermore, when creating the work-
sheets for the introduction and practice
(Ubungsblatt Negation 1-4), the teacher
could select concordance lines only based
on the same type of task, and these can
then serve as additional templates.

Conclusion

Despite a large increase in corpus linguis-
tic research studies, corpora have yet to
find their way into the foreign language
classroom. We aimed to bridge this gap
by discussing two scenarios on how our
corpus-linguistic research findings based
on the rich and authentic Swiss Learner
Corpus SWIKO can be used in foreign
language education.

First, in teacher training, the productions
can serve as an illustration of learners’
abilities at the end of mandatory school-
ing, particularly in combination with our
findings on task-based differences regard-
ing the length, complexity, and accuracy
of learner language. Second, our analysis
of frequent errors in foreign language
productions shed light on particularly
challenging structures, while the lan-
guage of schooling sub-corpus can serve
as a peer-reference in the development
of corresponding material. We exempli-
fied this process focusing on negation in
German, offering differentiated teaching
material suitable for the secondary school
classroom.

We hope that our contribution encour-
ages readers take a leap and consider
using learner corpora such as SWIKO
in their classroom — whether as an au-
thentic resource to illustrate task-based
differences in learner productions or to
introduce and consolidate a lexical or
grammatical phenomenon through an
autonomous and collaborative discovery
approach.
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Ubungsblatter

Download «Ubungsblatter»:
https://ifm-swiko.unifr.ch/publications

Ubungsblatt Negation 1a: Negation im Deutschen
Im Deutschen gbt es v.a. zwei Moglichkeiten, Satze zu vernanen (Option 1 und 2). Wann wird welche
Option gebraucht? Schau dir die Satze on und versuche, ane Regel darous abzuleten
Tipp: Achte besonders auf das hervorgshobene Wort in der Mitte sowie das erste Wort nach dem
hervorgehobenen Wort,

Option 1:

abe. Ich bls Vegetarter, dass belsst ch esse gar K@M Flefuch. meise Schubcten sind, munchmsl sicht vie

e Grosseltern. skifecien finde ich toll. Tch bin K@AN ran von dengendbertergen. s ich bin eimerstinden

eren Spisnes hab ich angst, Kieinere spinnen sing K@LN srodles.1ch finde, cass die Eledtrizitit an erste

€ine Mensch besitzt eine Katze der andere Mot gar K@AN tier. €5 ist auch siglicn das dersenige mit den 1
+ Teh mag wern Leh die Frage rem Essen Seantwerte K@ING pilre. Die xomsistine wnd der Geschmack fst nfcht
spiele Sh Fusshall ofer Computerspiele. 1ch habe KEANG Lisdlingsmusik, 1oh Mice verschiedene musikarten

L auf der Liste stehes, desn ohee den, Aittes wir K@AN@ sicher schreiben Mianes. Das Fotesparat ist swch

Option 2:
Aber wan ich penau machen michte, welss fch soch NACHT gese. 1ch Jiete Dessert, voralles wenn das Desse
BefINLIC sind und ekelhaft, ttwas was §ch auch NACHT gerne hate, 15t ween €3 in den Bergen sebe stark
anse, Wit dem Pkt Ausflige i dle Berge bin 18 NACHT cinverstanden, weil Lch mega gorse n die Serge ¢
ne well in den Berges §st o5 fmmer sehe scohdn und NACHT 4o viele Levte wie in Stidtes. Mit dem Pkt stad
Kt stidtereisen Bin such eloverstanden, sber such NACHE, weil eine stistereise ru machen 15t auf elner 5o

ndert haben. Dwen dle Wit choe Clekteizitit wice NACHT s cool und mas hitte nicht so viele elektrische

Wie wird die Negation gebildet? Schresb die Rogel und en Beispiel dazu auf

Ragel 1: ken/e + Beisprel:

Regel 2: L7 T — Beispiel:

Babylonia SWIKO - Corpora in foreign language education 12

Ubungsblatt Negation 1b

Im Deutschen gbt es v.a. zwei Moglichkeiten, Satze zu vernanen (Option 1 und 2). Wann wrd welche
Option gebraucht?

1) Sortiere die Streifen in 2wei Gruppen und klebe sie auf
2) Wie wird die Nogation gebildet? Schrebe die Regeln und ein Beispiel dazu uf

Regel 1: + Bessprel:
Regel 2 + Bessprel
Babylonia SWIKO - Corpora in foreign language education 13

Material fur Ubungsblatt 16 ausdrucken und n Streifen schneiden

abe. Tch bin Vegetarier, dass helsst fch esse gar K@IN Fleisch, melne Schmdchen sind, sanchaal nicht vie
on Grosweltern. Skiferien finde fch told. Tch bin K@IN ran von dengendhacterges. s Lch bia simerstasden
eres Spinnen hab Sch asgst, kleinere Spinen sisd K@IN problem.1ch Finde, dass die Clektrizitit an erste
eine Measch besitzt elne atze dor andere hot gar K@AN rier. €5 f5t auch miglich das dersenige wit dew 1
+ 16k mag ween §ch die #rage 2um Essen beantworte K@LN@ rilze. ofe konsistinz und dor Geschaack S5t micht
splele ich fensdall eder Computerspiele. Ton habe K@ENE Liedlingsmsik, 1ch Mire verschiedene Wusikarten
ot der Liste stehen, dens chwe den, Mitten wir K@AN@ sicher schreiten imsen. Das Fotosparst ist auh
Aber was SCh gensu machen michte, weiss Leh sock MACHT gessu. 1eh liese Dessert, vorallem ween das Desse
Eefihelich sind und ekelhaft. Ftwas wan ich aoch NACHT gerne hute, 13t ween o3 in den Bergen sebe stark
anne. RSt dem fuskt sustlge in die serge ¥in 100 NACHT eioverstanden, weil Kch mega gerne i die serge ¢
. well 1n G Bergen 15t o3 bamer sete bt nd NACHT 1o viele Leste we 10 stisten. NIt den Purkt stid
Kt Stadterelsen bin auch elmerstanden, aber 20k NACHT, weil elne st3dterelse 20 nachen L5t auf eleer se

dect habes. Owom die Wit chee tlektrizitit wice NICHT w0 ool wnd man Nitte nicht 3o viele elektrische

Babylonia SWIKO - Corpora in foreign language education 14

Kollokationen
gon. 0 ten Kotlok

4

keine (gute/schlechte) Hee

"

Ubungsblatt Negation 2

Sammelt typische Kollokationen zu den rwe: Begriffen nicht und kesn:

Negaticnen kommen oft in typischen W

nicht (50) gut

15

SWIKO - Corpora in foreign language education
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https://ifm-swiko.unifr.ch/publications

Ubungsblatt Negation 3: nicht oder kein/e2

1) Erginze das fehlende Wort in der Licke.

tan bore Lok Kia

i S race. ik bix air

@It Bas MacEt 3 viel pass. 16k fisde ale Liste

[P RRI PR —

AU wine wheAige Tifinduny, dhee Gas Rad waide a8

Ste min moises Malaceg asch visl wealjer oder qar

* wecsin Lamar super. Peltfacise sind sicher svch

B meistens sirfas dcppeit e viel Spans. Mas boh

fos tante eh gaar somree

ST AN maln Llebl Iagameaart Frachtsalat, 1% sy

o0 Miscegen 11008 ich eter EMsmEen, <4 3le It

Glelchoualaaten, mar hwt duich dle 3ocechbars e

a2 Stuniee Kesseame macten, hates sle der

Soany oms Witkas Dst gei. Mmoo Lange wiid Je

_ Tlelsch mes Easea, deas ea gibt

sschac, cb e wirelich Aagst

stmr s 1natt ®

Usetiny: feteellesd, Ter mich. Ini HIC W

eie

Tatoeimt giim. Musomiinn Lo die Dol

Veies et Aekon wb weitere Cifidengen gubed. §

& leckeres €2

aehlecht, Taries i dac Schwnis finde Sch sech o

aeene mache, dst axt den Basseabof dis Feelee s

Awnit aimserstanten, fass M

fows Sanpueitiy

Aohiangen, @3 sie QAEIATHOR SInG Gn aksibarE, €

Sebr macoer sind. Wt Gem PUSEt Feries mSt Fresse

v Socecte visd ou witem MassUiwes. Wes

Frelselt sebe. £ ware abes gal, spdler §n Oer 5

Sehler Is dwe Bhale Kielms. Gan helm G6h Liow

2) Bilde die Negation mit den vorgegebenen Wortern und halte es in den Kasten fest

digMie - get”- cher - dieZat - mehr - dielust - desProblem - gemau
-
gerne = dosLublingsessen = emverstanden = sotoll = das Houstier

ken/e nicht
keine (gute oder schluchte) nicht gat
Babylonia SWIKO - Corpora in foreign language education 16

Ubungsblatt Negation 4 richtig oder falsch?

1) Wie wird die Negation in deiner Schulsprache gebaldst? Und in anderen Sprachen, cis du kermnst?

Diskutiert eare Beobachtungen in der Klasse. Verdleicht sie dann mit der Negateon im Dewtschen,

2) Unten schst du Textausichnitte von Sekandarschaler /innen, die Deatsch als Fremdsprache Lernsn
Korrigere die Negationsfehler - aber Achtung! Nicht olle Textousschritte enthalten Negations—
Fehler. Entecherde zuerst, ob es richtig oder falsch ist und korrigiere nur falls rnotig.

Boispicls:
Sie Perien Ln dor 8:bumia 3ind AEGAC Jud Wil on delne Enterssante faches hat. Sie tki ferien sind cosd

keine

Schule. UBZ Leh BAJ AT. 3C) WAss €3 AlchT. Ieh aient Lost s ending aie coars le 11 B 30.Ich wlte a:

Be0e HAGCY, Vel BeIn SARSUND 1ST KAONE. ICH PAD® ALCAE €1n LLECLIBQSOUCN aber 1C lese viele Such waa ta
794, 1ch mague welleyball am ester. Ich velss ox micht. Mein Lisslings artivité fse in dis Shop gegangen

O e Gder ALL Cumptler gul aibeiten, TOb babe Neln Beustist aier an Dummer Lebowse Loh o

nos. 100
ant. 1700 {3t 2k gut far akvivitaten ich Pabe nicht Talt. Bie paose it burz. 10h habe nfcht far wed
1 Dus 0% mehe inpertant als Gle BEiie. B5 AV michh Autes wnd 05 LI% sehe lapertant i die Hlamt. fon
ai, weil ViE Ja3 83 G5 Masse 2304, WiT babes nicht Trwsnder CSr sAien, CaskGRierss ect. WAT 3ind 1
B4t Unil man Bausaufgaten macht. Wir hales ok Naine Tust far ANTVItAten Mt frewndes oder familie. D
o vell L3t BIL Tresds. Tch Geike dass Casplog st michi cool, vell es s altmodish. ICh may £1EM plecdes
© 48t wigar vir mussen boren Wesit aber wir hahes nickE aleltricite vir msass miche Baten Computer miche

54 it fuc esser Mitteg. Ble pose far mittay K3t miehh eine gute Tdee. Nix ktemes Dchlafen aber das ist
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